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Introduction 
 

This work is the result of an analysis made in the previous output, which was intended to identify an 

overview of the condition and presence of the cases of SpLD in Italy, Sweden, Portugal, Poland and 

Bulgaria. 

At this point there emerges the need to build a tool that teachers can use to recognize and especially 

deal with the cases of SpLD in the classes in which they work. 

The structure of this instrument will be divided into three main parts: the first provides a quick and 

practical tool to help the teacher recognize any cases of SpLD in his class; the second part, and also 

later, presents tools that the teacher can use to make the intervention appropriate to the pupil; the third 

part will present the inclusion strategies that a teacher can use in the classroom, through games and 

activities. 

The teacher-pupil relationship, in fact, is the basis of school dynamics and it is precisely in this report 

that the teacher often needs adequate and concrete tools for the relationship; the third part, finally, 

proposes tools of inclusion to be used with the whole class group, using strategies like the learning 

cooperative. 

The final aim of this Inclusion Plan that we present is therefore to give the teacher a technological 

field a tool that can enable him to manage with familiarity and simplicity the relationship with the 

class, according to the SpLD cases that can be Present. 

 

 

  



                                                                             
 

 

1. How to recognize an SpLD? 
 

Specific Learning Difficulty (SpLD) are widespread in every country. The difficulties are various: 

Dyslexia, Dysgraphia, Dyscalculia, Dyslalia, Dysorthography, ADHD (Attention Deficit 

Hyperactivity Disorder) 

 

The child or young person with learning difficulties often has some of the following characteristics: 

• Hyperactivity; 

• Psychomotor problems; 

• Emotional instability; 

• General orientation problems; 

• Attention disturbance; 

• Impulsiveness; 

• Memory or reasoning disorders; 

• Difficulties in hearing and speech.1 

 

Signals to understand if there are cases of SpLD in your classroom. 

 

• Better capacity of explain thing orally but not writing. 

• Difficulty with maths, maths language, maths concepts. 

• Difficulty with fine motor skills and physical coordination. 

• Difficulty with simple calculation 

• Better capacity of learning with visually things than orally presented 

• Difficulty of attention 

• Difficulty of maintaining focus in particular subject 

• Impulsivity 

• Difficulty of comprehension of what is said 

• Difficulty of memorizing particular information 

• Frequency of misread 

 
1 The Manual for ICT Teachers, TI4PES project, p. 3 



                                                                             
 

• Confusion with similar letters or numbers (reverse or confuse order) 

• Reverse or omit letters, words, or phrases when writing 

• Spell the same word in a differently way 

• Difficulty to use numbers 

• Difficulty to remember address 

• Confusing right and left, up and down 

 

Assessment of learning difficulties should be made as early as possible and should be conducted by 

a multidisciplinary team to ensure an overall assessment of the student. The family will always be a 

key partner from assessment to intervention in and out of school.2 

  

 
2 The Manual for ICT Teachers, TI4PES project, p. 4 
 



                                                                             
 

 

2. Intervention strategies for SpLD 
 

There is not a unique way to cope with SpLD, especially because every case is subjective, every pupil 

is different, and every situation has to be understood in its uniqueness. Despite this, there are certainly 

intervention strategies that can be used, such as advice and good practices to be used in the classroom 

during the computer lessons. 

In classroom, in the interaction with the students: 

- It is not recommended the use of the blackboard, but if it is strictly necessary make sure that 

everyone has copied before cancelling the written things; 

- do not highlight the mistakes of the the disgraphical pupils 

- To allow children to recording lessons 

- Use maps and diagrams to show explanations 

- to remind children with SpLD that they only need more in the longer, but they don't have to 

be penalized for this reason 

- to encourage occasions in which to talk about their own diversity 

 

About the ICT area, is very important to remark that the importance of the computer, so to encourage 

the pupils to use the computer (automatic corrector), not just for the lessons but for the homework, 

too. 

Some suggestions can be very helpful for the right use of the computer: 

 

- to accompany the text with images, diagrams, tables, but in a linear way, without crowding 

the pages use if possible the printed uppercase. 

- It is easily readable not to use justified alignment often 

- go to head spaced out the Font lines large enough to use bold 

- use different colors 

 

Instructions for preparing slides 

1. Use Special fonts 

For eg: Open dyslexic fonts https://www.opendyslexic.org/ 

2. If there are different categories in one slide, display the category title in different colors 



                                                                             
 

3. Different colours and different back ground colours can be used to make display easier to 

convey 

4. Always use basic colours (Red, Yellow, Green, blue etc) 

5. Contrast is important with background colour and font colour (eg: dark font in light back 

ground) 

6. Let the sentences end with the dot (.) 

7. Use icons and texts effectively. If icons appear later in contents, it should be the same icon 

for same topic 

8. Not much of text in slides (include simple, easy to read texts) 

9. Keep same icon if we continue the topic (throughout the topic) 

10. When changing topic, change the colour and styles of slides so that they can easily understand 

11. First slide should be a summary or mind map of the whole content (including icons and/or 

colours). The same color/icons should be used for corresponding slides 

12. Title and information on one slide is OK 

13. Make legible contents. Explain in simple terms. 

14. Better to keep colours to differentiate contents 

15. Both title and text to be left aligned. (Not centre or right) 

16. Key/important terms in slides could be bold 

17. If there are different sentences starting with question words or keywords in the slide, prepare 

the question words / keywords in different colours 

18. If we want to add project / Erasmus logo, add it in the footer, and very small in size 

19. Always keep text on left side and pictures on right side 

20. While explaining a process, include maximum 2-3 steps per slide 

21. Slides can be prepared in gradual colour progression in one topic (For eg: light green to dark 

green) 

22. A new topic can be in different colour 

23. Gradual progress bar with colour gradient can be used in each slide (to show the progress) 

24. Start and stop parentheses can be in same colour 

25. Keep different logical conditions in different colours 

26. Present in simple sentences  



                                                                             
 

3. Inclusion strategies for SpLD 
 

The cooperative Learning is a methodology that activates cooperation with the aim of improving the 

learning process and social skills as a managerial capacity, developing the interdependence of roles, 

in a collaborative and responsible spirit. Therefore, it is particularly indicated because it presents the 

high possibility of success for all, regardless of the personal conditions of the individual members of 

the group, without competitiveness. 

 

The theories from which the Cooperative Learning methodology originates are linked to two principal 

strands of psychological-social form: 

• Cognitive development, which argue that the information learned through experience affects 

cognitive structures that are present, modifying and adapting them to the new systems 

(Piaget). Pupils working in groups tend to solve problems in a more decisive way than in 

individual coping. (Vygotsky) 

• Social development, working in a group contributes to the interdependence among the 

members so that the change of state for one of them involves the change also for the others; 

Furthermore, he intrinsic motive of one of the representatives can also positively involve the 

rest of the group. 

 

A valid Cooperative Learning activity is structured at different points and therefore consists of a series 

of phases that must be followed so that the activity is effective. 

 

Activity of Cooperative Learning: 

 

1. Introduction 

2. Cognitive objectives 

3. Social objectives 

4. Locations and materials 

5. Time 

6. Sequence of the activities 

7. Stages of work 

8. Mode for allocating roles 



                                                                             
 

9. Roles 

10. Mode for review and verification 

11. Evaluation of learning 

3.1. Proposals of Cooperative Learning activities 

As we said before, the Cooperative Learning is a very good strategies of intervention in the filed of 

Inclusion. For this reason, in this part of the document some examples of activities are presented. 

These are like approaches that the teacher can use for leading a lesson in the classroom. 

It is always important to remember that every activity can follow the schedule that you can find in 

the paragraph number 3. In this way, the activity will be more easy, functional and useful for the 

teacher and of course for the entire classroom and the single student. 

3.3.1. Thinking and Sharing 

Educational goals: Every student experience being responsible for the rest of the group, ensuring the 

maximum discussion within a group about the information on a topic. 

Aim of the activity: To share thoughts, feelings in the relationship 1 to 1, and in the large group. 

Conduct: The first step is to introduce the topic to the students that have to think about it for a few 

minutes. Then in couple with a partner, the students have to discuss about the problem with each 

person’s opinions on the subject for a few more minutes. The final step is to let each pair share with 

the large group their conclusions on the topic. 

3.3.2. Students became Teachers 

Educational goals: To be confident about a focus on public speaking. 

Aim of the activity: Students gain knowledge about a topic and then they teach to the group. 

Conduct: The students are divided in groups; each group assigned a segment of information. They 

research, master and teach their information to the group. This can be used as a short or long 

assignment. 

3.3.3. Speed Reviews 

Educational goals: To interact with previously taught material. 

Aim of the activity: A relationship with other student of the classroom and use the discussion of the 

question for review information. 



                                                                             
 

 

Conduct: The teacher asks a question to the students. The question has to be discussed briefly by 

couple of students. After four/five minutes, the teacher tells to change the partners and talk again 

about the problem. After a few of these changes, the teacher calls their attention back and get feedback 

from their discussion. This can be an icebreaker or a review before an assessment. 

3.2. Proposals of Cooperative Learning Games 

The Cooperative Learning activities are not the only possible way to create a good environment for 

the SpLD students. In fact, a good cooperative approach is possible to develop, because is a benefit 

for the capacity of learning of the student, through the cooperative competences, too, inside the 

classroom with the other students. 

That why, the games can be a good additional strategy that is placed in the dynamics of the scholastic 

contents, additional to the typical scholastic activities. 

The Cooperative Learning Games help to define a strategy to find solutions of problems and to apply 

them collectively. 

3.2.1. Game of the gestures 

The students are arranged in circle. 

The first start doing a strange gesture, that can be followed by a sound, too. 

The second has to repeat the gesture of the first person and does the own gesture, and so on. 

3.2.2. Magical circle 

The players stay in circle, holding their hands. Two players have in their hands a circle, that have to 

pass through the human circle, and the circle must never break up. 

The game ends when all the persons in the human circle put the circle through the human circle. 

When the human circle it breaks, the game start over from the first person. 

3.2.3. The game of the mysteries 

At the beginning of the game, the participants will be divided themselves in little groups and every 

groups will have a craft, that will be identified with a sound or a noise. 

The play will be done with the eye closed or covered and each member of every group will find the 

others of the group just earing the sound or noise. 



                                                                             
 

Conclusion 
 
 

In conclusion, this document aims to be a tool for teachers to cope the difficult field of the scholastic 

inclusion, in a classroom with SpLD students. 

The trails reported in the various chapters are guides that teachers can follow. 

As you can see, they are not strict indications, indeed the teacher will be free to range and to invent 

new activities and new games, that will be available for the classroom, it will always depends on the 

needs of the member of the group. 

Each person is different, every member of the group have different needs and different competences, 

for this reason the ability of the teacher will be important to establish in what terms modulating the 

proposals of cooperative learning in the classroom. 

Another important aspect is the division of the proposals between activities and games. 

The firsts will be more easily usable as learning tools, because scholastic contents can be develop in 

the activities, as arguments of the study plan. 

Instead, the games can be developed both as tools of union and cooperation for the unity of the group 

of the class, maybe as intermission during the study moments; and as integration at the moment of 

cooperative activities, in this way the learning process can be fruitful and pleasant. 

The relationship with the other persons of the classroom is fundamental in this case. 

We hope that this tool can be a valid support for teachers that want to spend themselves in the 

intervention in the classroom through the cooperation activities. 

 


